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ABSTRACT

The Center of Research for Education of Adults (CREA)
in Spain is working to overcome the constrictions of adult education
theories through three orientations: it works in a horizontal and
communicative way, it attempts to correct common misunderstandings,
and its main focus is to develop a new critical theory for adult
education. Research projects have focused on adult education
participation, basic capacities of adult population, numeracy in the
workplace, and communicative capacities and social development. Other
activities include the following: communicative elaboration in laws
of adult education, support for popular movements of adult education,
development of critical theories of adult education, promotion of
communities of learning, and development of communicative
pluricultural perspectives. CREA also constructs models or schemes on
why some adults participate and others do not and on methodology of
research on adult education participation. In recent research on
participation, CREA has combined quantitative and qualitative
methodologies and created a critical communicative approach for
research of the issue of adult education participation through the
use of daily life stories and case studies. (Contains 26 references.)
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~ Director of CREA (center of Research on Education of Adults)
University of Barcelona

1.- FROM ANDRAGOGICAL GHETTO TO COMMUNICATIVE
THEORY AND PRACTICE

CREA tries to make a contribution to the overcoming of the following constrictions of the
AE theories:

a) The Adult Education (AE) theories place themselves in the third level of the following
model. Findings in social sciences (first level) are applied to education (second level) some years
later, and then to AE (third level). Most AE scholars publish their writings only in specific adult
education journals and almost never in the most prestigious journals of education or social science
in their countries. Members of educational and social scientifical communities (as those adult
educators quote) just do not know AE theories, authors and journals.

b) Most applications of theories in social sciences to AE are made from secondary
literature. Many theoreticians of AE talk and write about Habermas' theory of Communicative
Action or Foucault's conception of power without having ever read the main works of those
authors.

¢) The very weak theoretical foundations presently called theory of AE, leads to ground
the present explosion of participation in AE. It helps the conservative project of delaying the fall
down of the present andragogical ghetto, but not to the creative project of developing AE which
enables to confront the cultural inequalities of current information society. '

In order to contribute to overcoming of such constrictions, CREA works in the following
orientations:

a) We work in a horizontal and communicative way. We are members of diverse
scientifical communities having AE as our main focus of research. Theories of AE are part of the
theories for education and of the theories for social sciences. Findings from our research are
introduced to educational and social science communities.

! The members of CREA are Emest Alcoba, Ana Ayuste, M. Jose Brianso, Montserrat
Casamitjana, Carmen Elboj, Merce Espanya, Montse Fisas, Ramon Flecha, Alfons Formariz,
Miquel Fort, Victoria dels Angels Garcia, J. Antonio Garcia Suarez, Paloma Garcia, Aitor
Gomez, Rose Larena, Jordi Lleras, Josep Masdeu, Alfons Medina, Linda Pulgvert Montse
Sanchez, Marta Soler, Iolanda Tortajada & Nuria Valls.
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b) We are attempting to correct common misunderstandings, for example, the assumed
opposition between instrumental and communicative learning or the misconceived idea that
Foucault is against power. We are doing this through examining the detailed analyses on the
original literature of the authors and theories we use.

¢) Our main focus is to develop a new critical theory for adult education, which ensures to
confront the present information society. This theory is being constructed by many researchers
from diverse disciplines (adult educators, sociologists, pedagogists, psychologists, etc. ) , social
movements activists, as well as practitioners and participants in AE. All of us are collaborating
together.

2.- SOME RESEARCHES

2.1.- Adult Education Participation

We have developed a research on AE participation and nonparticipation using quantitative
and qualitative methodology such as survey, gatherings, life stories, case studies and contrasts.

The survey has been based on a similar questionnaire which has passed by a number of
countries, including Canada, France, Germany, Netherlands, Poland, Spain and Sweden. We
outlined two results: a) the good side is the incredible explosion of participation in AE in all the
countries; b) the bad side is its unequal distribution. Those who already have attained higher
schooling and social positions tend to participate in AE.

Instead of arriving to such apparent conclusions as the low participation of those who
have attained lower schooling comes from their lack of motivation to participate, we have looked
at the real causes of non-participation, listening to and communicatively interpreting the voices of
actors. For the reasons of their lack of participation, contrastingly, lack of time is known to be the
reason in survey, inadequacy of timetables is found in interviews, and little access to have
information about classes because most course-related information are sent to the people who
have attended classes before, are considered to be the main reasons gathered. In life-stories, they
have pointed out the positive reputation of attending a master and the negative one of going to
literacy courses. In case studies we have found what have made some projects to attract more
participation from nonparticipants.

This research has been sponsored by UIE (Hamburg's Unesco Institute of Education),
Governments of Catalonia and Galicia and CIDE (belonging to the Governments of Spain).

2.2.- Basic capacities of adult population

Given the well known relative correlation of levels of schooling with functional
competencies in daily life, the OECD is promoting a new leveling levels of literacy. This leveling
is made with the answers to a questionnaire.

CREA is working on that issue differently. Besides a questionnaire of this kind, we are
using qualitative methodologies of research in order to understand and analyze not only people's
performance pattern but also their daily life situations. The results to the items of our survey are
quite similar to those of the OECD in different countries. But, with qualitative research we have
found other interesting conclusions:

- Leveling based on the score of surveys should not be trusted extensively. Especially,
levels of schooling in respect to the capacities in daily life situation cannot be analyzed based on
survey.



- Leveling can be a negative factor in fostering learning because it discourages those who
classified as inferior levels and the governmental and nongovernmental agencies in raising
attention to these people.

Qualitative research demonstrated that people's capacities in daily life situations are not
taken into account by any of those levelings. Adult Education should take more grounds on those
capacities than on the deficits ‘founded' on surveys.

This research has been sponsored by UIE (Hamburg's Unesco Institute of Education),
Governments of Catalonia and Canary Islands and CIDE (belonging to the Government of Spain).

2.3.- Numeracy at the workplace

A common assumption from the eighties is that those workers up to forty five years old
are not considered to be retrainable and to be under the compulsory level of schooling. When a
technological innovation was introduced in the company, they were put aside from the workplace.

We created two instruments, grounded on communicative perspective (using works by
authors like Habermas) and on cultural perspective. The first one was the ANAT (analysis of the
learning needs in the workplace). The second one was the ACOT (analysis of competencies of
workers). Applying the second instrument to manual workers, we found they have different
numeric competencies we could not grasp through traditional tests. For instance, those workers
who could not make an addition with the schooled logic, could make multiplications with the
practical logic of calculations with coins. Such cultural competencies were able to ground the
learning needs outlined by the ANAT.

This research was supported by Task Force (from European Union) and developed in a
joint project between SVE (Netherlands), SCEC (Scotland) and CREA.

2.4.- Communicative capacities and social development

Our researchers have emphasized concerns towards communicative capacities. When a
new technology is introduced in the company, the workers ask other persons how to use it,
instead of exclusively reading the manual. When we introduce a new electrodomestic in our
kitchen, most of us do not study the manual, but ask the installer the main instructions.

Communicative capacities are an important part of basic competencies. How they operate
in present information society is the main research subject we are presently developing. Instead of
traditional focus on the possibilities of new technologies to our daily life and the deficits of people
to manipulate technologies, our concern is on the communicative capacities of people.

This research is supported by the DGICYT (General Direction for Scientifical and
Technological Research of the Spanish Government).

2.5.- Unlevelling effect

In the late eighties, Spain did a rotation of 180° in the conception of adult basic education
(ABE). We found the traditional compensatory understanding was grounded on several
misunderstandings as the followings:

a) Problem of the past: Many adults needed literacy and adult basic education because
they did not complete their compulsory education when they were children.

b) Young people will not have this problem in the future because of the present growth
and improvement of the school system.

The consequence of this misunderstandings has led to the reluctance of the society to have



interest in ABE.

Our research demonstrated:

a) One of main traits of present society is the increasing relevance of cultural background
in all areas of social life: workplace, social life, understanding media messages, etc. The concept
of literacy and ABE, as well as the concept of poverty, is not stable, but relative to the need of
educational background in order to live in a particular society and time.

b) The current pattern of educational growth increases with the lack of basic education in
the adult population. Because the educational growth is mostly oriented to young people,
educational background of the adult population is unlevelling.

3.- OTHER ACTIVITIES

3.1.- Communicative elaboration in Laws of AE

The research about the unlevelling effect had an incredible impact on the theories and
practices of AE. For two centuries of AE history, we had no law concerning AE in Spain. Now
we have already four laws and others are in process. Besides, the present General Law of
Education of Spain dedicates a whole title to AE.

CREA has participated in this legal development. For instance, in the last development,
our center received the demand from the government of Community of Valencia in order to
elaborate the project of law. We did it in collaboration with social movements activists. The
associations of participants of AE have made the key contribution. It was necessary to change one
of the main proposals of the movement. We went to a general assembly and no one was against
the change. Participants demonstrated how mature people could be in assemblies when they are
not cheated with perlocutionary effects. The law was approved by the Parliament of the
Community of Valencia.

3.2.- Support to popular movements of AE

Most members of CREA directly participate in popular projects of AE. In fact,
communicative perspective of CREA comes from the interaction between communicative
experiences of AE and communicative social theories. The team of CREA has participated in the
foundation of FAEA (Spanish Federation of Associations of Adult Education), Grupo 90 (Spanish
Association of Professors of AE, member of FAEA) and in FACEPA (Federation of Associations
of Participants in AE).

CREA learns through popular movements and these learning contribute to expanding the
scientifical community. On the other way around, the center makes contributions to popular
movements through the learning it takes from the scientifical community. Both sides are working
in an horizontal communication, without a border between theory and practice.

3.3.- Development of critical theories of adult education

We reject the idea that educational theories should be the application of social theories and
that theories of AE should be the application of theories of education. We understand theories of
AE as theories of education and theories of education as social theories.

We consider our elaboration of theories of adult education as part of the elaboration of
social theories. So, they are elaborated in close connection with in depth reading and dialogue



with the most recent and important theories of education and social sciences.

That makes our theories influential to the wide field of education and social sciences. For
instance, we have elaborated what is presently the most influential work of critical pedagogy not
only in AE, but also in the general field of education (Ayuste, 1994).

3.4.- Promotion of Communities of Learning

The communicative projects of AE we have supported, transform communities into
learning communities. People developing learning interactions, transform their lives and their
social relationships, including the urbanistic landscapes of their areas.

The school system is generating a dramatic failure in poor communities. Currently, we are
extending learning communities to the school system with some of the actuations which have been
developed till now in adult centers, like participation of the community in the students learning
inside the classrooms. In the elaboration of such a process, it has been very important for the
reference of an excellent movement developed by Levin (1988) in the US: the accelerated
schools.

3.5.- Development of communicative pluricultural perspectives

Racism and Nazism are dramatically rising in Europe. Because information society reduces
the offer of working hours, there is a competency for them. Many Europeans think that
immigrants are stealing jobs from Europeans. And they react to their anger or frustration by
supporting Nazi alternatives.

Besides researching on pluricultural education (as many other groups), we are studying
the theoretical grounds of racism in European culture. It is alarming that with the rising of racism,
intellectual fashion of the most prominent intellectual Nazis of the century (Heidegger) and his
present followers (Foucault, Derrida) are also rising.

3.- INTERACTION BETWEEN THEORETICAL AND PRACTICAL
BACKGROUNDS

Our main concern is the interaction between the important theories and the best practices.
We thoroughly read original literature of the most important contributions to social and
educational sciences. The reading includes the discussion of the works page by page, relating
them with our practices. In each research, we select the theoretical elements we are going to use
from some authors, theories and works. We construct a theoretical/practical debate along with the
research. In order to facilitate this communicative process, we have built material like the
following schemes?, from our recent research on participation:

2This is one selection of the 7 schemes we used in that research. The
others included the following authors: Austin (1962), Berger (1966), Bernstein
(1990), Bourdieu (1979), Giroux (1992), Goffman (1959), Gorz (1983), Mead
(1934), Searle (1969) and Willis (1990).



8 T1aVIVAY AdOQ 1538

"S|9A8| asoy) usamjaq safienbaul sasealoul
uoneoyISSe}d Yons ‘s|ans| olyslelaly Jo ajess e ul ajdoad
sooe(d J J] "Wa)sAs piemal [ein}jnd e sI WajsAs uogen|eas

‘sanienbaul [einy|no jo

Buisealoap ajowoid pjnod uogen|eAa JUBUILIOP JUa1IND Jeu}
J0 uonewilojsues ay} Ajuo “sanienbaul [ein3ino Buisealoul
SI ) ‘uay) ‘ssa| Buiaey asoy} 0} ssa| pue alow Buirey asoyy
0} 810w saAib abpajmou) JO UOREN|BAS JUBUILIOP JUdLIND

‘uoniubooal sy
pue abpajmouy Jo Juawdo|aAap saulwid)ap Waysks spiemay

'ssa| Buiaey asouy} 0} ss9| saAlb pue
alow Buirey asoyy 0} aiow santb abpajmou ul uogiubooay

30UaI5s JO ADOj0ID0S.q

NOLY3N Y

10843 MaUNEI (1

. ‘abpajmou 11ay) Jo 618qadl ayy Ajuo sijeym
‘SSaUSNOIISUOD SAISINISIP I8y} Yoeal Ajuo saibojopoyiaw
aAjeyenb awos pue aageyuenb ||y "SSaUSNOIsSU0d

" |eonoeud yoeoidde saibojopoyiaw aageyjenb awos AjuQ

‘ajdoad asou) jo uogediogied sy o6 ues

salnjonss pue suopdaouod JueUIIOP JO UOREUWIOSURL) Y}
Ajuo ‘puey Jayio ay} uQ "(Ixa3uoa {e190s 1aso[0 3y} Jo ‘9| Jo
Aem Jo uogewojsueld) 3nq saueyd |einjonus Jou aq Aew)
SaA|| JIay} Jo uogewojsuel) sajesauab ale sjuedippeduou
|euonipes} jo uonediogued ‘puey auo ayj uQ ‘uiod

awes auy) Jo sapis Ujoq ale uonewliojsuely ale uogediopied

"JoUUE) 10 9ZI|BQJAA UBD PUB SUOKOR UAO JIay)} JO SUOHIPUOD
a3 JNOGE MOU) SIOJOE JBYM :90USIOSUOD |eaRoeId/aNSINISI]

"aJ1] JO SOBI|0d "SI0}O®. Jo Ajlorded aAjewIojSUB] "SaINONAS
a)elauab awn awes ay) je saopoeld asay) pue (salouabe
uewny Aq no paused)sasnoeid |elvos ajesaualb sainjonng

KUSPI/8S Pue KIUSPOR g

SN3QQIo v

Aioay ] Ayusepoy
amnpnays 11

‘sjuedioigeduou jeuoiipel; jo uogediogied

{einynd ayy 1ob Aoy} ‘siaquiaw Jivy) Buowe Buipuelsiepun
ay} se abpajmouy auyap sagUNWIWIOD UBYAA

"$10}09S JUBUIWOP 3y} JO s|eob ay) aie aopoeld uljeym
‘Aya100s Jo s|eob sy} Jab o} Juawnisul ue se abpajmouy

40 1daou09d e jo asuanbasuod e sj uogedionied UOAA

‘Buipuejsiapun

aAgeouNwWwWo & s| abpajmouy ‘Ayjeuonel aAgesIunwwog

u| "pliom 2agoalqo ue uj Wau azieal o} pue s|eob

asodoud 0} Japio ul abpajmouy JO asn |ejuaLNsul Ue op
s309(qns ‘Ajjeuonel |ejuawnisul uj ‘syoalgns Aq abpajmouy
Jo asn ayj o} s1ajal Ajijeuoney ‘uogisinboe sy pue abpajmouy
0} UBU} 20\ "Salji|euoqes aAREJIUNWIWOD pUB |BJUaWINISU|

UORJY SARESUNWIOY JO A0S g

SVINY38VH v

UoROY SARESIUNWIWIOYD ;|

AdNLS ¥NO Ol NOILYOIddY

NOILVdIDILEYd NO AQNLS Ol NOILNGIYINOD

AHAYHOO0MN8I8/H0OH1INY/AYO3HL

E

Q
-RIC



01

FER YA

=L

"UOISN|IX8 JIay} W 0I1aA0 0} 3|qe saonoeld |einynd mau
ajeald 0} Inq ‘abipajmouy Jo S|ana| Jouadns, ay) 0} ssadoe
ay} 0} saAoadsiad Jiay) jwi Jou pihoys ‘sjuedogied

uou |euogipel} ‘a|doad papnjoxe |BIN}NO pue [eog

"MOU [|§ ISIX3 JaA3U aAeY jey) saopoeld [ein)no ajeald
0} Ayjenuajod aaey sjuaby ‘op ajdoad Jayjo jeym o) pue
op Aay} jeym 0} Ajjualayip 1oe 0} @ouajadwod aaey sjuaby

‘abenbue| Jueuiluop

Jey} Jo uonewojsuel) ay} Ing ‘abenbue| Jueuiwiop o} ajdoad
papn|oxa {Bloos Jo $$a92. 3|qissodll ay) Jou S| uoRnjos

Ay "UuoISNjOXa |BIo0S 8210§Ulal 0) JapPIO U] uofeulolul pue
UOREDIUNWILIOD JO SUOUO}SIp sa)ealo abenbue| Jueuiwoq

"sa|n Aq

paulanob Auageald e sey Juabe yong Juswiaje ajeipawliaul
se Juabe ue s| a1ey} ‘os "(sjoled pue abenbueT] usamieq
JO peajsul) uonenioe pue adsuajadwos usamieq asualayiq

So[j0d pue 9bENDUET :g

MISINOHD 'V

sonsinbul| aAgelauas) ;|

‘uoge|ndod
a2y} Jo AQuofew ayj; Buipnjoxa jo peajsul ‘ajdoad jje
Buowe Jy snhooy 0} salinbal sinoy Bunjiom Jo uognquisiq

‘fuewny

2y} Jo Ayuoulw e 1o} Pa||oLjuod YmolB payiwi)i e jo
Aujqissod ayy Jo eapl Buoim ay) uo papunolb A|snoiosuod
ul si 3y wo.y ajdoad Jayjo ayy Buipnjoxa ‘siaXiom
pabajiaud uo Buiuiel; Jo uogesuasuos Buisealoul Juaiing

‘Aep 1oge| ay} Jo UORONPal 2y} ‘0S ‘pue SI13XIoMm |je Buowe
sinoy Bupjiom a|qiuodsip ay} J0 uogNQUISIp 8} SI UoN|os ay L

‘sqof [euonipel) Buiaey auokians se
Juswiojdwa [|ni, yons puejsiapun am Ji ‘alowAue a|qissod
10U sI ‘ypnolb ybnoiy) ‘ Juawhojdus [|ny, Jo |SpOW UBISaUL)

EEE[aR

R8100g Ylom Jo sisuD 1|

‘uogewojul jo ss990id pue UOROI|S Ay} 0} AINQUIUOD

1ey (I aYI]) SANIALOR [|B JO 90UBAS|3) AaU LONS JO

jinsal e si (210}2q BullaA0ISIp U9aq aAeY S10}oE AUBW pue)
s1aydleasal INo Ul Bulpuy ale am 43y J0-Uoisojdxa Juasald

‘uonewsojul jo ssasold
SPIBEMO) S$30IN0S3l [BLSjRW WIO) 3duBAa|al Aa) ay} Buiaow
sl 8Je £J2100S UORELUIOUI 0 |BLISNPU} WOJY UOjeWIojSUR) |

TToResnpo
U0 Ued[uo SaAoadsiad SEATNN g

ST3LSVYO 'V

Aje100g uonewIo| ;|

AQNLS JNO OL NOILVO!lddV

NOILVdIOILEVYd NO AGNLS Ol NOILNGIRIINOD

AHdYHOO0IM8Ig/HOHLINY/AYO3HL

=

§
3
H
;
;

o

E



ol

378V 1IVAY AJOO 1538

[l

‘ajdoad asoy) Uy SaniAgoe pue
wv__ﬂ aleys p|noys a ‘Jey) 196 0} Japio U] "sino o} (Jouajul
210 JOU) JUBISYIP 310W 3INYhd puk sKaju0o aaey ajdoad

asoy) asnesaq 's|aAs| [euoneonpa Jamo| aAey ajdoad
uaym Jabie| si mey ay | ‘suogeagow pue sagioedes Jiay)
dsesf Jouued am ‘sXaU09 Jiay) wolj ajdoad anowal am J|

"spoafoid

[e4n}nd way) uo punolb o} pue aaey Aay} suogeAgow
pue sagoeded ayj uiea| pjnoys am ‘Bunjoe) 1oy Wwayy
Buiwe|q 1o sUOREAROW puk safuaXap Jno 0} way) Buuq
0} 6uikyy jo peajsu) ‘sjuediopied Juanbalj ueyy uogeagow
pue sapioedes awes ay) aAey sjuediogieduou [euogipel |

"SOIARO. JIay} JO XAJU09 |einjeu,
ay} apisino ajdoad jo sapoeded ainseaw Jouued app

"Jusjeainba Ajjeuonouny ale peay auj j0 pue puey ayj

10 suogesado ay} 'SaoUBISWNIIO SWOS U| "SIX3JU0D JUdIayIp
Ul SaguapXap Jualayip Jo wioj aye} sapioedes asoy] Bulules|
|ewloy se sapoedes awes ay) sapinoid Buiuiea| [ewloju)

BU _v_..:ll_: 1

(eun/AYSIOBIA)HINNINOS

Buiules| [ewoju] ;|

‘wayy Buueay

JNoYYAM SUOISN|OUOD a)ew Jouued app “AES 0} J0| B aAey
sjuedioiped jou pue sjuediogied ‘uoisuawiip Alojedioped
B aAeY pinoys )l ajowoud 0} Japlo u uogedioped

30 Apnjs ay| ‘.a|doad Jnoyum ajdoad Joj jje, Juswuajybijua
Jspodsap ay} se awes ay} e Jou pjnoys apn

"way} 0} angejoadxa aagebau joafoid 0}

(jaA3] |euonEONPa JIay) aYl) suonesyisseld ybnoua Apealje
aney Aay} ‘uonedioped Jo Aoeiaj| JO S|9A8| JO UOREIYISSE]D
B JO Wwoyoq ayj uo way} aseid Jouueo am ‘sainyno

pue saujunod 's|idoad pabajiaud uou 10j SepIs O)E} am J|

‘uogaafal 1y

USAS pue aouejsisal 1iay) saxonold pue Aoeiay| ‘uoneAgowl
‘alnyno uo Jouayul sk way) sanienb uoisuape |einyno se
pajuaLo Jy 'UOISU3IXd |BIN}ND UO JOU pUEB UOREDIUNWIWIOD
{einyjnd uo papunolb uogedidogied e pasu sassejd JamoT]

"uonenys ay} ul paAjoAul suosiad jje Buowe

anbojeip wioj sawod abpajmou)y pue s}oalgns ale yjog
"abpajmouy Jo sjoalqns ay) Bulaq siayaseasal pue spoalqo
Buiag s103j0E Se suojenys ajejdwajuod jJou pjnoys apn

‘sefQuap! Jay} jo uogonssap ayy pue ajdoad Jiay) Jo UOISIAIP
ay} ayoAoud ||im pue siaquiaw 1)y} Jo awos jo yoddns

ay} 196 {m Jamod Jouadns Ino 'sainyjnd pue saLunod Jayjo
9Z1u0]02 0} A1} oM J| "s|esjnau ale am quiy} am ji (Ajjediound)

USA3 'S10}08S [BI00S aWOoS 10j Sapis Bunje) sheme ale

a/\\ 'J8ydJeasal 10 10}eoNpa ‘UOREINPA [B)jNau Jou St alay |

"Jouayul
Jo jouadns se Ajjesiyolesaiy wayy buibuelse Jo sapquapl
aAoadsal 1no Buisoo] Jnoyyum Jay3o yoea auo Yyouua o}
Japlo ul sainyho pue saAgodadsiad Jayio yum anbojelp o} inq
‘s1ayjo ay} o} suiajed pue abpajmouy UMO INO JUSIXa 0} Jou
sSuEaLW UORedIUNWWOY "a1n}nsd Jejndod J0O uoisSN|oXa JO LULOj
B S| YoJeasal pue uogeonpa ‘ainjns JUBLILLIOP JO UOISUXT

EIEER

uogediuNWLUIOD JO UoIsualxa jeinjing : |

AQNLS ¥NO O1 NOILVDITddY

NOILVdIOILYVYd NO AQNLS OL NOILNGIMLINOD

AHdYYOO0M8Ig/dOHLNY/AHO3HL

Aruitoxt provided by Eic:

E



b1

37V TIVAY AdOQ 1538

"yoJeasal Jo Xaju0d

pue salpnjs JO pjal 8}31ou0d B S| 43y ‘Puey Jayjo ay}

uQ ‘sIay}o pue |aunoad1D Aq padojanap saibojopoyiaw jo
spunoib ay) 0} }9adsal ul SaoUdI0S [B100S Jo sjuawdojanap
MBU MOU SABY M ‘puey auo ay} uo "padojanap

aAeY (19)oaY) SIaynNe Jayjo pue [2LN0JIY SaUO 3y}
Apoexa jou Jnq ‘salbojopoyiaw aAgelienb asn 0} paau apA

‘AydeiBodoy |eioos pue skaains jo wsiAgoalqo
ay} Jo selq ay) awo021aA0 0} subisap yoieasal maN

"SaU0 aAle}ENnb Jo paap "suopejaldiajul si0joe |ejoos
apino.d J0u Op Spoylew yoleasal aAgeluenb jeuoypel

ERI)|
S[IUSANT JO UOREZIUBDIO [e/00s o] g

AFRNODDN0 Y

£Bo|o190s Ul spoyjaw aAReyEend |

"SI9MSUB UMO JIaY) azAjeue pjnoys sjuediogied
‘gjuedionied yym JoRISUI PUB JjE} PiNOYs Siaydleasay

‘sauo (syuedioued uoussyuediogied)
,slojoe o} Jouadns jJou ale suogejaidiaul siayosleasay

‘J0U Jo ajedidpied way) ayew

Jey) suoseal ay} ale Jeym mouy sIopy " SJolpl jeinjno
jou ale siopPy, :Apuanbasuod Joe pue asuas UoWWOD
ay} ybnosy) seousuadxe Ajlep umo siay) jaidisul ajdoad

‘9SU9S UOWIWO0D 3y} Woyj paysijqels sajns ‘uoldwi abpajmouy
‘aAljeoadxa papiy :pul 0} UORESISAUOD JO sishleuy

"(Ixe3u0d 3y}

uo puadap suopoe liay} Se ||9m se) s10joe Aq p|ing S| HAJU0d
[e100s asneodaq (suogesyidA)) asuas UoWWOod ay} woly
salobales ay) uo paseq suonde [eapoeld ay} Inoge Yyoleasay

‘saouanadxa Ajep
umo J1ay} Jaidiajul s10}0y "sadop [einjind Jou ale suosiag

KBojopoyjawouyyg Ui Saipnis g

IADINISIVO -V

ABojopoyiawouyy3 ;|

‘PejeAloly

jou ale Aay) jey) jaidiajul A|Buoim ued am pue way)

1o} Jou sI Jey) abew ayy aney ||1m suosiad asoy) ‘ajdoad
10 $10)09S SapN|IXa Jey} ain}nd jo abew ue ajeald am j|

-(uogedionued) uonoe 1oy suoipuod ay} ale

Aay) asneoaq ainyno Jo suopejaldiajul asay) Jnoge mouy|
0} paau app ‘oAeY ajdoad ainynd jo abew ayj 0} ANqUIUOD
2SUas UOWWOD 8y} Woly udye)} suopesyidAy [einyind

‘uogedidiped [einyno 1o} sadeds a|qissod ale jey) sxajuod
|eloos asoy) 0} Bululaouod suogeoyidfy aaey ajdoad

"suogejaidiajul

umo 118y} sjuedioiued Bupyse Ayjeal Ja1diajul ues Ajuo app
'sSuUoRoe UMO JIaY)} 0} Bulueaw aaib syuediofued
'@0UdIosSuU0d

pue aduauadxa 8| 8y} uo spuadap asuas aandalqng

"asuas UOWLWIOD S,Jojo. 3y} Jo a1 Ajiep Jo suoneoyidn
0] P8}oauu0d aq pjnoys siaydieasal jo sadA} jeapj

Jise 0} Iayeq s Y "YjwIs}d0|
ay} sl 8y asnesaq Buoim are nok Aew ‘awoy Bupajua
s1 @y Jaidia noA pue Joop e Buiuado uosiad e aas nok §|

"PIIOM Ji] JO SAINPNAS g

Z1LINHOS v

ABojoivos [eaibojouswouayd : |

AQNLS dNO OL NOILYOINddY

NOILVdIOILdVYd NO AdNLS Ol NOLLNGIYLINOD

AHAVHOO0NAIa/dOHLNY/AHO3HL

Aruitoxt provided by Eic:

E\.



4.- METHODOLOGICAL

In order to explain our methodology in practlce we are going to explain how it worked in
our recent research on participation.

4.1.- Combination quantitative and qualitative methodologies

Critical research in AEP has the intention of making contribution to the fight against
cultural exclusion. Taking into account objective, subjective and social worlds, we are trying to
collaborate with governments, social initiatives, professionals and participants who want to
improve the field of AE.

Quantitative research based on theories of deficits have consequences of cultural
exclusion. This positivist approach has been overcome by interpretative one with the introduction
of qualitative methodologies. Research on participation in AE should not be restricted to
quantitative surveys about who are participating or not; because what we want is to interpret
reality and also to transform it, and for this there is a need for combination of both quantltatlve
and qualitative methodologies.

This combination is the consequence of two considerations: on the one hand, giving
priority to interpretation and choosing the best methodology in each case and, on the other hand,
the present necessity of having the quantative data that characterize the social importance of
cultural participation and nonparticipation.

Quantitative can give us a description of the context and structural conditions and, from a
communicative critical approach, qualitative methodology contributes to do study of subjectivities
and it gives information about intersubjective relations among individuals, as well as those
motivations and deterrents they have.

In our AEP research we cannot have a quantitative survey as the unique source of data
because we lose a rich part of information specially relevant for the subject.

Questionnaires in general are made with elaborated linguistic codes and from the language
people use in the daily life. Many items of our questionnaire are created by researchers (by who
have academical background). Therefore, what we get is not the actors' interpretations.

Persons with a schooling background have advantages when answering the questionnaire
because they are more used to being in a test situation.

This kind of survey excludes information from functionally illiterate persons so it gives a
partial description of reality of participation and non participation that excludes those people more
suitable to engage AE.

For instance, when we only have quantitative data in research on participation and
non-participation and we interpret them from theories of deficits, the conclusion happens to be:
people with low schooling levels are not motivated to participate; so we should motivate them.

Through qualitative research, those who are lowerly schooled demonstrate to us how the
programs offered exclude them from participation. Therefore, we can conclude that we need to
make our programs more available to them.

In order to have a complete description of reality it is necessary to develop combined
qualitative methodologies which depicts communicative situations of dialogue and which offers
the interpretations of those commonly excluded culture.
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4.2.- Critical communicative approach for research of the issue of AEP: gatherings, daily
life stories and case studies.

A new orientation to qualitative research has been created by the four kinds of theoretical
work: a) reviewing the most usual methodologies in qualitative research and the most
representative literature in social sciences, b) reflecting on both activities from a study focused on
those sectors of a culturally excluded population which consider these people as persons who are
not 'cultural idiots', ¢) discovering that, in the new information society, we should look for the
most determinant factors for cultural participation or non participation in people's daily life
context, d) the permanent corroboration of researchers' ontological assumptions are not more
complex than those that we impute to actors.

a) We found important differences among the most usual methodologies in qualitative
research and the present literature in social sciences. Since Goffman developed the dramaturgic
action or Garfinkel's the communicative one, there have been contributions like the Theory of
Communicative Action of Habermas, the Structuration Theory of Giddens, the Scribner studies
on Practical Intelligence and others that have given a new dimension to social sciences. They are
the base of qualitative methodologies. Unfortunately, sometimes instead of taking the orientation
towards the incorporation of these improvements there has been a tendency to confuse them with
other statements like structuralists (or Lacanian psychoanalyst-structuralists) and
poststructuralists ones which, on the one hand, are in contradiction with the ethnomethodological
approach and, on the other hand they are already overcome by social sciences.

b) Social research is in permanent danger of instrumentalization of persons and of not
taking into account that they are individuals who interpret and build their own lives. This danger
increases with marginalized persons. Qualitative research has taken important steps in the
consideration of these persons as actors who have interpretations of their situation and who are
not 'cultural idiots'. However, in the usual methodological development itself there can be seen a
deep presence of deficit theories which claim that these persons do not know how to build a
debate. This methodological development must be replaced from concepts (like practical
conscience and practical intelligence) that will not put deterrents to the consideration of
individuals as actors, nor in the data contribution neither in their interpretations.

¢) Actors in daily life in the present information society is slightly different from the one
taken from implicit considerations in the usual qualitative research, specially when it is taken from
perspectives, like the psychoanalytic-structuralist ones, based on institutions and social life typical
of industrial society. Nowadays, in many settings, concerning cultural participation or non
participation, social relations stabilized in markets, cafes, work places or community centers, are
more determinant than school or family history. In fact, participation and non participation depend
on those interpretations permanently build in daily life and the information about the past changes
according to those interpretations.

d) Due to the hierarchical organization of research institutions, where equality is rejected
with an aim of fighting towards categories, the permanent corroboration of researchers
ontological assumptions are not more complex than those imputed to actors.
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